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Empowering researchers through
developing their writing: Raising
significant questions

Presented by Kate Cadman and
Margaret Cargill

Outline (1)

1. How important is training in research
communication skills for a global academy?
2. How can giving feedback on draft academic
writing be part of training?
3. How can advisors and novice writers clarify and
share expectations?
+ Stages of drafting?
¢ Product and/or process?
* Preferred modes of y?

RDI aies B
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Outline (2)

4, Feedback as the basis of a dialogic
relationship for leaming and teaching.

5. Research advisors contributing to writing
training for the global academy.

6. Other important questions for furthering
academic empowerment for scholars in
the Taiwanese context?

Rl e B

How important is communication skills
training for a global academy?

« How important is it in your field to publish and present
intemationally in English?

« How can you obtain, and/or offer, fraining in

communication skills in English for:

~ finding out current intemational research trends in your fisld?

- designing projects that fil into contemporary dobates?

- structuring your original research contributions into a conventional

English language logic?
- practising and improving academic oral presentation skills?
- getting, andior giving, detailad fesdback to improve written drafts?

[ oA g
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How can giving feedback on draft
writing be part of research training?

* C ing content infc and adding to #t

* Assessing and improving the arguments or claims
which result from the researcher's analysis
Suggesting expressions for strengthening the
writer's critique of relevant literature

Correcting the English grammar, vocabulary and
technical aspects of English (including
bibliographical style)

= g

How can giving feedback on draft
writing be part of research
training? (Cont.)

* Teaching the writer new skills in relation to the
issues above

* Helping to develop the writer's confidence to
present their work internationally

RDI s B

How can advisors and writers
clarify and share expectations?

* Talk expiicitly and openly about what both the advisor
and the writer expect from the process.
= Focus on some key issues:
~ tum-around time
- prefered type of feedback
- the writer's next action after recelving feedback
- importing the feedback into the next draft - whose
preference is to be followed?
= Use a cover sheet to indicate the stage of drafting.
RDI = Epue
bt
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A cover sheet to show stage of drafting

RDI
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Process and/or product focus?

Process focus .

~ Priority is training - to teach the writer new skills or
knowledges

- Often used to assess how wall the writer is leaming and
performing appropriate techniques

- Usually occurs on early, davelopmental drafts

Product focus
~ Priority is edjting - to correct or improve the text
= Usually occurs on late drafts near submission

Lol i
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Process and/or product focus?

Process focus - feedback as

Focuses for editing and self-

pedagogy and training editing
: CONTENT | DISCOURSE | LANGUAGE | WOICE | FORMAT-
The advisor needs to ® @ | MECcHANCS | (g e
+ aim to develop the writer's independence as a (] (5)
" ; i acta, organiaston, | teetnicel & Tiow e writer | printed
self-editor and make this clear to the writer wibsiance, | woumentand |g fldehin atras of
IR * construct comments for teaching rather than ideas, ogical flow. | giructures thamestven in | the document
editing purposes betwesn eas
« consider commenting on specific rather than _
general focuses, to target the writer's learning. | croedator
R oreee [y )] [ e @?ﬁ.ﬂ" RDI e @_'?f-.-w-
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Preferred modes of commentary

* Hard copy annotation
~ pen/penci on the draft, and/ or separate notes?
{may present handwriting and interpretation issues)
 Electronic feedback
- track changas with colourad comments and text boxes?
{may present equipment and time problems, as well as
ownership issues)
¢ Oral face-to-face or phone discussion
- formal or informal location and/or tone?

What kinds of relationship can
feedback create?

¢ Feedback needs to be constructed to achieve the
advisor's goal. (Unclear examples: This is confused or
Why are you telling me this?)

It often conveys a negative emotion. (Ineffective
examples: Rubbish! or What on earth does this mean? or
You should know beller than this by now.)

Clear instructions in positive language, without
mentioning the person, promote learning most
effectively. (NOT You have omitted some key literature

How can advisors contribute to writing
training for a global academy?

* Be a supportive colieague and mentor for novice

writers in the academy, suggesting appropriate

research avenues and publication sources.

Share field expertise by contributing information

and ideas to research design and communications

¢ Help novice writers to learn how to edit drafts for
grammar, expression and technicalities of English.

~ preferred language for discussion? BUT # would be useful to add some key literature; NOT * Actas a judge and gatekeeper of internationa!
{may disadvantage shy or dependent students) Faulty expression! BUT The meaning is not clear here) conventions and standards.
RD' oo @W RD-‘ [y e « Build your withdrawal into the advising process.
] e/ Py P/

What other questions are important for
furthering academic empowerment for
scholars in the Taiwanese context?




Joining an international
academic community: Issues,
strategies and questions

Presented by Kate Cadman and
Margaret Cargill
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Outline (1)

International contexts and personal goals

Presenter profiles

Meeting international and local expectations

. Issues and strategies

a. Selecting avenues for publication

b. Meeting the expectations of gatekeepers

c. Whiting for publication in different disciptines
(Humanities, Social Sciences, Sciences)

spp
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Outline (2)
4. |ssues and strategies (contd.)
d. Publishing research on based teaching
e. Self-editing research writing in English
t. D ping di pecifi ic English
. i through ping their
writing
5. Questions for the local context
RDI a2 B
Sotrutonad.

Internationa! contexts and
personal goals

« Global and iocal communities working in
English

Complex realities of a globat academy

— Editorial boards of journals

— International thesis examination

— Locations, cultures and languages of expert and
student research writers

~ Scholarly readers world-wide

R ol B
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International contexts and
personal goals (cont.)

Individual expertise, experience and
motivation for writing research in English

- 1o solve a significant problem

- to contribute to a global knowledge community
—to improve personal practice

—to represent a country, ethnic group, or institution
— to achieve professional promotion

—to enhance personal confidence, skills and
relationships

RDI Sl

Presenter profiles (1)

* Margaret Cargill

— BA, DipEd, MEd (TESOL)

— Past taacher of German, Franch, and ESL in many contexis
Senior Lecturer in Researcher Education and Development,
University of Adelgide, South Australia
~ Papers published in & international journals, plus book chapters
~ Executive Editor and past Co-Editor of TESOL in Contaxt, the

intenational joumal of ACTA, the Australian Council of TESOL
Associations

~ Co-sditor of forthcoming special issus of Jouma of English for

Academic Purpases: English for Publication Purposes

~ Ongoing work in collaboration with scientist colleagues on
development of pubfishing skills of scientists in P.R. China (2001-7)

Lol b
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Presenter profiles (2)

* Kate Cadman

~ BA (Hons, Englit&Lang), MA (Hons, EnglLit), GradDipEd (TESOL).
PhD (AppLing)

- Past teacher of English Language and Litsrature in many contexts

- Senior Lecturer in Researcher Education and Developmert,
University of Adelaide. South Australia

~ Papers published in 5 intemational joumals, plus book chapters
and a menograph entiled Action Teaching: Student managed
English for intemational contexts

- Ex-Exscutive Editor and current Co-Editor of TESOL in Contoxt,
the intemational joumal of ACTA, the Australian Council of TESOL

Associations researchers, thesis examiners, your colleagues
= Member of the Editorial Board of the intemational Joumal of and/or students
Engiish for Academic Purposes
— Current reviewer for 7 intemational joumals
Rameactn. nE eI Prarmsln T Wty Remoscln T g
RDI o B RDI  nedees B )] i wreees e
botooond. Poe) fatmostionel. /] ool Pr)

Selecting avenues for publishing
research in English (Workshop 1)

» Global trends and strategic action
* Developing an intemational profile
« Conference or joumal?

* Information gathering strategies

* Playing the game

Meeting international expectations
for articles and theses (Workshop 2)

Audience
* Who are the readers for your research writing?

— Internationat journal editors, reviewers, your
international disciplinary community of peer




'Meéting international and local
expectations (cont.)

« The international review process

~ What editors are looking for

- Meeting referee criteria

- Responding to journal and conference reviews
« Crafting your writing for its context

RDI
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Writing for publication in different

disciplines 1 (Workshop 3)

Research and publication in the disciplines

Humanities argument-based research: Writing as

the intellectual discovery of new ideas (eg English

Literature)

Social Science data analysis research: Reporting

the rigorous analysis of social data (eg Education,

Business)

Reporting research in the Sciences: Using

Scientific Method (eg Engineering)

Abstracts and titles

Bomancdos THE LAWVERSTY
)] i B
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Publishing research on classroom-
based teaching (Workshop 4)

¢ Designing ck based h for
publication in English

* TESOL in Context - an Education journal

» The typical ‘blind’ review process

* Types of article structures in Education {argument,
data analysis, teacher reflection)

 Sharing your teaching stories

Y e aid
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Self-editing research writing in
English (Workshop 5)

+ Contexts, audiences and purposes for editing your
own draft manuscripts

* Self-editing for expectations
— HOW MUCH?
- HowW
~ WHO

* Self-editing for you?

Developing discipline-specific
academic English (Workshop 6)
» Language for specific purposes in global
publications
* Moving from language as a system to
language as used in disciplines
A tool to facilitate development of discipline-
specific research English
—ConcApp concordancing software, plus
— Discipline-specific text corpora, plus
~ Targeted training in uss of the tool

Empowering researchers through
developing their writing (Panel 2)

1. The importance of training in research
communication skills for a global academy.

2. Goals and expectations for giving feedback on
draft academic wiiting in English

3. Feedback creating academic relationships in
learning and teaching.

4. Advisors contributing to writing training for a
global academy

5. Closing question time

Remosdlen Noyiaid Kool T sy Ruadn LA ad
RD’ [ ;-"'_";‘."“ RD' Sotnoutianal. @_‘5““ ED' Jrivatioond @m

What questions are now important
for the Taiwanese context?




Selecting a journal or other
international avenue for your
work

Outline

* Impact of global frends on local practice
* Strategic action

« Developing an international profile

+ ‘Blind’ and ‘doubls-blind’ reviewing

* Conference or journal?

» Special benefits of attending international

Impact of global trends on local
practice

d competition b institutions
Increased internal accountability within institutions

Pressure on individuals to develop/enhance an
international profile

. ferences * Pressure from stant of research study programs
Presented by Margaret Cargill and conlerences ;
K y Crgd gl . )n}ernatlc'mal ]oumgls - whlch_ to target? ¢ Major focus on international publication and
ate Cadman oI on gathering presentation in English in international contexts
« After choosing the journal ...
* Playing the game
esonrchor v Fetesrchor ol Rascarcher ool
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Strategic action

» ‘Staging’ development towards this goal
~ Develop an intentional strategy at all levels:
« institution
 department
* research group and
+ individual researcher

Developing an international profile

What is ‘the international research
community’ for you?

Answer is specific to

—your discipline

- your field within that discipline

Developing an international profile
(cont.)

Who do you want to know about your work?
Whose work are you building on?

Whose work do you cite in your writing?

Who is likely to be asked to evaluate your next
application for research funding?

. * So:
- Incorporate relevant components into students’ —your lOP'? area ) — Which journals do they publish in?
research training and assessment ¢ Also consider what. matters for your job _ Which joumals do they cite?
prospects / promotion ~ Which conferences do they speak at?
Ressarchar by Kessnrchar ] Resaarcher fitrvesal
[RDT A, S RDI s, S RDT L= T

Key selection criteria for journals and
conferences

To make the effort worthwhile, ensure that
Conference Proceedings or joumals include
in their description words like these:

All contributions are subject to blind
peer review

‘Blind’ and ‘double-blind’ reviewing

‘Blind’ reviewing

— The author of the manuscript does not know
who reviewed it.

‘Double-blind’ reviewing

- The name/s of the authot/s and all identifying
features are removed from the manuscript.

— Neither the author nor the reviewer knows the

.

Conference or journal?

BExperience of being reviewed for either
conference or journal contribution is extremely
valuable — even if your submission is rejected!
Relative importance varies with discipline and field
if aiming for journals, conference Proceedings can
be a stage on the way

Include both avenues in your personal strategy

A peerin this context is an expert in the identity of the other.
content area of the paper.




Special benefits of attending
international conferences
» Following up the latest work in progress on
your topic
* Presenting a poster
* Opportunities for networking
— Talking to relevant experts in your field
— Being approached by interested members of

' International journql§ - which to
target?

» How important are thess criteria for you?

— Inclusion in Social Science Citation Index (SSCI)
or Science Citation Index (SCI)
(http://scientific.thomson,com/products/sci/)

— Reputation within your discipline?

- Relevance of the readership to your work?

— Impact Factor?

International journals — which to
target?.(cont.)

» How important is Impact Factor to you?
- Calculation: number of citations to articles in the
journal in last 2 years / number of articles
published in the journal in the same period

— Appropriateness varies for different disciplines
~ Widely used in rating research outputs
* What other issues will be relevant for you?

your audience
— Developing new prc i relati ip: _
[RDI e B RDI fate, B [RDT ol e

Other factors to consider

Does the journal publish research similar to yours
(topic, depth, coverage ...)?

Has the journal published research conducted
using your methodology?

Do you refer to (cite) papers from this journal in
your article?

Are the readers of this journal likely 1o be
interested in your work?

Can you show that your work contributes to a
‘conversation’ already going on in this journal?

Publishing = joining an
international conversation

» Need to listen before you speak (means
read before you write and submit)
This reading helps
— identify the ‘hot topics’ in the field (and
important researchers on those topics)
— clarify what has already been done
—suggest ‘gaps’ your research could fill or areas
you could extend
» Strategy needed to target your reading

RDY g ol I S | |Rprame ol

Information gathering strategies 1

Study the Reference Lists of recent articles for
common journal titles
Seek advice from colleagues and professional
societies
Investigate international publishing houses:
— Visit websites {e.g. Elsevier, Springer, Cambridge)
— Register for New Issue Alerts for selected joumals
Hunt through journal websites
— Focus on Aims / Scope / Readership

Information gathering strategies 2

* Sesk advice from visiting researchers
» Use library-based services

» Search using Google Scholar (etc.)

* Uss discipline-specific contexts, e.g.

— Newsletters: watch for Calls for Papers for
special issues of journals

— National journals or conferences
— Department-based information gathering

nE ey
2 ADELAK
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Narrowing down the choice

¢ Check the joumnal or its webpage or email
the editor for key information:

— How tong does the journal take to tell you its
decision and to publish an article once it is
accepted?

* Consider emailing the editor if you are
unsure if your paper would be suitable

— In your email show that you have read all the
available information

RDI g ol

After choosing the journal ...

Download/copy the Instructions to Contributors
and read it carefully
Pay special attention fo

~F g style req ns ider using a
bibliographic software program, e.g. Endnote®)

~ Guidelines for tables, figures and illustrations

— Length restrictions

Perhaps set up a template document using the

journal’s requirements

Note aiso features such as a typical number of

references per article, use of long quotations

nE gy
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Reflecting on your choice

« If you have chosen a conference:
- Can your proposed paper be tied appropriately
to the conference theme?

- Will this conference give you value for money at
this stage of your international goals?

« If you have chosen a joumal:

— |s your work ready for peer reviewing of the
most rigorous kind?

— s this journal the best location for your current
work?

Playing the game!

¢ When you submit a coniribution to a refereed

conference or journal you learn how to play the

publishing ‘game’.

This game has three educational outcomes:

~ professional development: you learn how to bring
theory to the practice of your teaching

- the product: you leam much more about how to write
documents appropriate for your intemational field

- the rfsocass you leam how the ‘blind’ refereeing system

and how to respond to impersonal, academic
critique of your writing.

* So, submit a paper and enjoy the game!

kDI gz :
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Blind peer review - the
international ‘common criterion’

+ Peer — expert in the content area of the article

» Blind — author of the manuscript (ms.) does not
know who reviews it

- Some fields use ‘doubla-blind review': the reviewer also
does not know who wrote the ms,

+ Generally at least 2 {blind) peer reviews are used
to evaluate a manuscript

» Authors receive the reviews plus a decision from
the journal editor or conference program chair

RDT e




Meeting the expectations of
international journat editors,
referees and thesis examiners

Presented by Margaret Cargill and
Kate Cadman

RDT g B

Outline

* Role of readers in English writing
« Reading audiences in the intemational
academy
—Journal editors
— Journal referees
— Thesis examiners
¢ The international review process

RDT g il

Outline cont.

* Joumal referes criteria
- Education, TESOL, Sciences
« Editor decisions and submitter strategies
¢ Responding to reviews: The rejoinder
— General strategies
—Most common comment types
* Thesis criteria
» Crafting your wiiting for its context

RDT f B

Role of readers in English writing

¢ English as a ‘writer-responsible’ language

« Effective academic writing involves setting
up your reader’s expectations and then
mesting those expectations as quickly as
possible.
—Importance of titles, introductions, topic

sentences, introductory phrases

« So who are your readers in intemational

contexts?

kD1 g il

Reading audiences in the
international academy
» Editors and referees for
— international journals
- international conferences
Examiners of research theses (if relevant)
Reviewers of grant applications
International research colleagues
- often responding to email
« Useful to try and put yourself ‘in their shoes’

RDI Laee. ol
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The international review process

* You submit your manuscript (ms.) (often
electronically)

The editor makes an initial assessment and
looks for:

— originality and significance

— suitability for the readership

- conformity to Instructions to Contributors

RDT g ol

Is the ms suitable for reviewing?

NO

The article is retumed to you, often with
suggestions for revision

YES
Your article is sent for either ‘blind’ or
‘double-blind’ reviewing, usually by two
referees

RDI s, B

Blind peer review

* An article is blind reviewed when the author of the
manuscript (ms.) does not know who reviews it.

+ Some fields use ‘double-blind review': the
reviewer also does not know who wrote the ms.

¢ Generally at least 2 blind peer reviews are used to
evaluate a manuscript.

RDT g <l

What instructions are referees
given?

¢ In Humanities and Social Sciences, specific criteria
may or may not be provided

¢ In Sciences, there is often a long list of questions or
statements to respond to

* All referees are expected to write a report on the ms.

RDI gz g




What are referees looking for.in
Higher Education?

* Higher Education Research and
Development (HERD)
~ Interesting to the readers of the journal
— Grounded in the/a relevant literature
— Methodologically sound
— Structure and organisation as expected
— Format requi met ing etc)
—Makes an important contrbution to the field

kDI gz g

What are referees looking for in
TESOL?

TESOL in Context, Journal of the Australian

Council of TESOL Associations

- a topic which is of relevance and interest to readers of
the joumal

— article’s claims/conclusions based on rigorous analysis of
primary data and/or well-supported argument

- use and style for the audience and
purpose

= Instructions to Contributors followed in all respects

- potential to make a worthwhile contribution to the TESOL

field
—
bl
Bes
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A Science Referee Report Form

-

Is the contribution new?
Is the contribution significant?

Are all conclusions firmly based in the data
presented?

Is it suitable for publication in the Journal?
Is the organization acceptable?
Is the length of the paper satisfactory?

RDI Zms
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A Science Referee’s Report Form
(cont.)

Are all illustrations required?
Are all the figures and tables necessary?
Are figure legends and table titles adequate?

Do the title and abstract clearly indicate the
content of the paper?

Are the references up to date, complete and
the journal titles comrectly abbreviated?

Is the paper Excelient, Good or Poor?

RDI L

The next step

* Referees send their reports back to the editor

* The editor makes the final decision about the fate
of the manuscript, considering
- the referees’ reports and recommendations

—the reputation and publishing schedule of the
journat

RDI L,

Possible editor’s decisions

Publish without change (very rare indeed)
Accept subject to minor revisions {cause for
celebration!)

Resubmit after major revision (means another
round of reviewing)

Reject

[Read the letter very carefully to make sure
exaclly what the editor means — language is ofien
vague]

Rewrchar e
RDI s e
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Who gets rejected?

Survey of scientists who had published at least
10 papers in 5 top Ecology journals between
1990-1999*

22% of papers eventually accepted had been
rejected at least once

Every author had at least one paper rejected

Senior scientists and scientists with more
publications had higher rejection rate

EVERYONE gets rejected at some point!

oyt n
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Paper rejected?

Determine why the manuscript is rejected:

« Not suitable for the journal — submit to another
journal

* Problems with design or method — try to publish
the parts the reviewers praised

* Research not new or ‘important’ enough — submit
to lower ranking journal or conference
proceedings

¢ Revising for resubmission — make changes

recommended by reviewers
e womry
@w e
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Minor and major revisions

You will probably receive a letier/email from the
editor, plus copies of the referees’ reports.

Pay most attention to what the editor's letter asks
you to do.

Read the referees’ reports and then put them
away for 1-2 days.

Reread the reports, tatk with colleagues, decide
on a plan for revising your draft.

Decide on a response to each comment made by
each referee.

If you do not think a suggested change would
improve the paper, make a case to the editor for

not making a change.
neumonn
RDI g, Bs




Example: Letter from ediorto author after
review

“Based on the comments and recommendations of the two
reviewers (included) and my own reading of the manuscript,
itis my view that some revision is required before this
paper would be acceptable for publication. If you wish, you
can send me a revised version of the manuscript, with a
covering letter outlining how the revi have
been add d. I have also included an d copy of
the manuscript with same corrections to grammatical,
typographical and formatting ervors. Please attend to these
as well in the manuscript revision.”

Main types of comments from referees

1. The aims of the study are not clear

2. The theoretical premise or “school of thought® on which the
work is based is not applied rigorously in the data analysis.

3. The research design or analysis methods are inappropriate.

4. Additional data, information or [Herature is needed to
improve the paper.

5. Some information or discussion is not relevant so that
arguments lose focus.

6. The conclusion sections do not accurately and cogently
summarise the key claims and contributions of the paper.

7. The study is not situated adequately within recent literature
and/or appropriately justified within a theoretical or social
context.

Replying: Structure, Structure, Structure

* Do not make the editor ‘work’ to find your
key points

¢ Identify each Reviewer by number - start
separate section.

¢ Use numbered points
— Copy the reviewers’ comments
— Then describe how you have addressed the

point, or why you have made no change
« Emphasise all reviewers’ positive comments

RDT fz, B

Example response

Review 2: Summary advice

Pera 1l
1. Craate opaning gap in fswer words DONE
2. Reference list nesds to ba shoter DONE
8. Rdoms the away from s the ity
PlW y s DONE - é%w {‘T"ﬁEO (%l?'
USSIONS REMOVED AS RECOMMENDED
Para 2
1 onderto affect point 3, , reviss papes by avoiding explanat: stetements
oolgo @ stories inlo lhedllwuwﬂ DONE - RIES
INOOR RA AS EXEMPLARS
Para3
1. FlomoEvn unrelated theoratical observations eg tsacher identity p.14

2 ove rola of humour pp.14-15 SORRY - | THINK THIS ONE IS
IMPORYANT FORMY PpEHSPECTNE SO | HAVE RETAINED IT
(SEE ALSO NAHAS, 1698 & PASTOL, 2002)

Using assessors’ criteria to refine your
writing
* Usefuf questions:
— Where in the document would a reviewer or examiner
look for evidence about each criterion?
- Can you make this evidence easier for the assessor to
recognise?
* Self- and peer-editing against the criteria
*» Some shared expectations for joumnal articles and
theses

RDI gt ol

PhD Thesis Criteria (University of Adelaide)

The thesis shall:

(a) display original and critical thought

(b} be a significant contribution to knowledge

(c) relate the topic of research to the broader
framework of the discipline within which it
falls, and

(d) be clearly, accurately and cogently written
and be suitably illustrated and documented.

RDI gt ol

Crafting your writing for its
context

* Find out as much as possible about the audience
from the beginning (including criteria if possible).

* Plan ressarch with the writing in mind.

* Analyse successful examples of the target text
using structures from these workshops.

« Edit your drafts using this knowledge about
audience: Where is the evidence in the document?

RDI gz Sl




Writing for publication in different
disciplines

Presented by Kate Cadman and

Outiine
1. Introduction to research and publication in the
disciplines
2. Targeting a suitable location; Journals, referees
and readers
3. Disciplinary cultures and their arguments
LI ities and the of new
* Social Science analyses of primary data
s Scientific analyses and sciantific method

Research and publication in the disciplines

 Historical contexts of disciplinary research
cultures in the West
- ancient humanities logic of argument
- modem and post-modem empirical and social-scientific
investigation
- modem scientific method

.

Wide variety of research cultures and paradigms

Margaret Cargill 5. Abstracts and titles within the global academy
6. Making a contrbution to international scholarship « Conventions of writien texts reflecting their
in your discipline specific research discipline and its culture
Rt Mt ord Ramnadas J— f—y I
fabon by
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Targeting a suitable journal in

Disciplinary cultures and their

Argument article structure

your discipline arguments 1: Humanities
* Will your contribution to scholarship take the form

. _Dp%s it belong 1o the research culture you wish to of «  May have an Epigreph

join — an original argument developed on the basis of
¢ Who are its readers? previous scholarly theses? * Wtroduction
* What are its basic aims? ~ a written essay following a pattem of ogically l_i] ~ Thome 1 (unlikely to have sub-
« Is it fully refereed with a ‘blind’ review process? developed reasoning? headings)
¢ Have you identified recent interests developed in 3 . ) o Themez...(s%)

its articles? * Usually found in English fiterature, History,
« s your own work directly relevant? Politics, Asian Studies, Law, Fine Arts... + Conciusion
« Have you noted the Information for contributors? 4.1
R o B RDI s e B
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Humanities argument articles

.

arguments usually structured as essays
organized as propositions followed by evidence
paragraphs and sentences explicitly constructed

.

Example of an argument article

Example of an argument article (cont.)

Murphy. ML (2008). The.
mmmmmwm Theme 3 (negative - gift | Author arguas: “that Eiiol works 1o defeat this
Qutline exchange as markat: mw[dmévwwmmmmu
X!
Epigraph Partinent quotation rom Mauss Pp1048) mm-lin)(mumwmw"m

Introduction (pp.189-191) | Maus and theorstical trameworic of *gift theory™
Author's thesis: *in this articie { will suggest that

i i i Goorge Elict.... saw the, ambivaiance of he Theme 4 (negative - Authar argues: "Gwencolen i represonted as &
to link groups of ideas and points together Gt and explorad 5 hunction within social systems it qw.,'.‘:‘; racaiving | characte. u':amy condrol over her actions (0.190)
« secondary literature and theory referred to her a5t novel. Danigl Dironda."(p.190) oifte in order o ‘surive’: | Evidancs
throughout, o substantiate propositions B e e e ot et o e
8 prom
. N oibe " st . ence Theme § (negetive - “Author argues: TEROY) 76 clearly critical of the.
+ often using long quotations :’,’ﬂ;.,.; piace m;}' .my.f; T‘.."'&'w"’f."" e ren B household structures as & | dominance of the anistocratic order™(p. 199}
« rarely using sub-headings, tables or figures There 2 {negaive - “Author ergues, his mamage... becomes the eie for T+ | Bvidencegiven by analysis of the novel.
Grandeoutagitolis | thepoisann e gt 5 183) Evidence given by
mother's diamonds: analysis of tha nove
ROl » B bo-162 100 RD!  aires B
£ &




Example of an argument article (cont.)

Thema 8 (posiive - | Auor &pues: *& posiive version of he power of e
of dudalo | pit*ie in 7
ihgiving: pp-200-202) mmw(p 200) Evidence given by ansiysls

Theme 7 (negative —In | Author arguss: wmwmmw

all patriarchal marriage, [m; is patriarchal, and 5 thees bonds
it glving s & trap: [.cqnwmp'mzae)mmgmbymlu
Pp-202-209]

(reconciiation of poaitive mlrkn\ sconomy in Brifsh & Jowish ctmnra Tyilr and
and nagative themes: ‘survival'; the ‘poison’ of patriarchal marmiags. Author's
p203) final thesis: “Elict recoprises the value of social bonds
{and] this othet face, social borciage... And 50 thers I8
10 ke ethic of the gift in Daniel Deronda * (0.203)

e
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Disciplinary cultures and their
arguments 2: Social Sciences
« Will your contribution to scholarship take the form
of
~ a review of fiterature justifying the need for your study

and its pamcular locus?

- awell U as the basis for
collecting primary data?

- new knowladge claims emerging from a rigorous
analysis of this data?

* Usually found in Business and Commerce,
Applied Linguistics, Education, Geography...

R o

Social data analysis article structure
= A

* ntroduction
{may or may not include fview of
b

Mathodology

{usonly nckidea theory,
odoloa, participants and

l!l\

Anelysis of resuts’ Discussion
il isnd L rhich
T sy

=
[
/=\

RDI

Social data analysis articles

* The rationale for the whole article is the author's
*“take-home message”, in other words the major
claims emerging from analysis of data

+ The research “story” set up at the opening shows
how this investigation formed the next link in a
chain of research being discussed in a

Social data analysis articles (cont.)

* The Introduction

— begins ‘broadly‘ with a backgound to the field, then
moves to a narrower focus for this topic

~ situates the study in recent relevant scholarship in the
field

— offen justities the study by outlining a social problem or
raising a new question

- clearly identffies the research question and/or aims and
objectives

Social data analysis articles (cont.)

* The Methodology establishes crediblility for the
study by establishing a vafid theoretical framework
for

» why, and how, data were obtained

« how the data were analysed

« who the participants were

« why claims made from analysis of data should be

conversation going on in current literature. ~ may of may not end with a summary of the main claims fnisted
from later analysis, and/or a ‘map’ of the rest of the
paper
{ S ne v ( Pnda e emsn Runends e
40 I vt i %4)] vt e %) i wet ey
o] P P} :@"“ ! bewatond @.L

Social data analysis articles (cont.)

The Results/ Discussion section
- apphes the theorencal tramework to the data
- ion in themes ging from the data.

* The Conclusion
- summarises the main claims from the analysis

~ ties them to the issus or focus established at the
beginning to form a clear “take-home-message” for the

Example of a social data analysis article:Education

Ingheton C. & Cedman, K. (003,

Empomacest Program & Rescrgel
Outline

@, e3ne

Abstract (p. 63)

i
1
E

P.o70)
- Confidence, pride, shame and the social bond (p. 98)
The namatives

- Prida, soldertty and confidence (p. 100)

article - Compatition, image and entty (p. 102}
- offers ions for wider or further - :M(»."!‘:el)"w . 108
research « Conclusion (p. 109}
[N e + Foforences (p. 110)
RDI s oo
btrationat /3

Example of social data analysis article: Business
0.\.-!:"[ a Am 3. Fuaiors atiesting seport performence i internarifonsd marketing: A

. mew@.‘m
+ Rosearch methodalogy (p. 173)
= The sample (p. 173}

- for
IMWI @ 1.7T)
« Export salse o P Uas (p. 174)
« Export growth p. 174)
© Gurrent i ortin 178)

~ Instument used lor data collecton and analysis (. 175)
- Th. lative ¥ v-i& tiacting p.177)
product iation strategy




Disciplinary cultures and their
arguments 3: Sciences

Will your contribution to scholarship take the form of
- identification of a problem or area needing development,
set up through a tergeted review of relevant literature
and/or practice leading to clear questions or hypotheses

- conduct of an empirical study designed to produce data
which will answer the questions/confirm the hypotheses at
an appropriate level of confidence

— new knowledge claims based on analysis of these data in
the light of previous knowledge

* Usually found in Sciences, Medicine, Engineering,

el TVE Ty
RD{ Dechyons L

Structure of articles that report on
scientific studies

N/
E ¢ Recults
[
L=\

ol
@am
f\=)

Scientific study report articles

The rationale for the article is the ‘story’ of the reseamh

that can be toid now that the data have been analysed

the implications underst

This is not necessarily the story the author thought they

would tell when they planned the study!

The story is besed on the resutts: evidence for a new
going on in the

tield

The specifics of the conversation are highlighted at the

start ogaﬁcla Introduction onlight

The specific contribution is hightighted at the end of the
Discussion (Conclusion)

Lottt

RO o B

Example of a Science article:
Electronic Engineering

SR8 B, ¥ Wang Tt Pt 7 M 07) e Ao i Ond Oyt

Outine
Abstract
Introduction
Punctured carier-hopping prime code
implamentation and performance analysis
. Some puncturing schemes
. Punciure with one optical corralaior
b_Punciurs with A-shuffio and two optical corelatars
b. Comparison of schemes
Gonelusion

Abstracts

Consider the following titles and abstracts from
published Social Science research papers in
Education and Business.

GREEN lettering indicates reference to background
knowledge from the field

RED lettering indicates theoretical framework and
methodology

Sifent issuss for
students: Emotion and agsncy in academic success

Abstract
mumwm-mmwmuwammu

o wors
paricuary inaresed n oss stcen”tansa of sgency.~ el sriples
a8 leamors. We o focus on the
nnchl al naractons and amofons nvcved in buling sucoeer an-onkSx
and abroad,

DW“MMM!UI‘GI“‘MM.M
et contence and suecess n difrent acadetic context. Sor of hese.
e rockved i atonbon 1 he Herohte o i theltiecuckon progrars.
Issues include e high parsonal cost of compet \homnhldrewonﬂxxmy
hom.;!honnalonwnwnl
 contiiance; and the

*  Acknowledgement N o . nead for Mmﬂe llldl!o': in & foreign resgarch c\:‘!:l:dr. Vg‘l tha
+ References BLUE lettering indicates resuits and conclusions of by wwnm'b‘; “"""‘ joleduprniy iy ot ot anme
the study may oo eltanta set aout ehanging private and public
Awumn ol sorne of tha sccialisation processes that have inhibited their
R sl N RDI  odgees jrees
] o] =
Titles Making a contribution to international

Brewer, P. and Sharrm G. (2007) Is there a cultuul
divide in
Journal of Management 32(1), 113—134

Abstract

Durll?b:;:y|m‘l thers was considacable debats I;Au-vt about the from
or otherwise of changing the nasion's otfcial tr Ioew »

rldliwld ading Dmt in Wesism Eurcps and "'/

within Australie’s own East. AuhlPuM-: sogion. Tmu paper

lnﬂyul Aunﬂull ado pattarns mm understard WMM the aconomic

pes have smorged with East Asia’s growth have trumped

nation’s clou nmaneu cultursl and political relatonships with w-un Euupa

and Norts Amarica. An analysis of euliural diffarsnces and rade m

culture playa it if any past in Australia’s national rade

* How short and simple, or long and complex, are
most titles in your discipline ?

* What are the appropriate keywords for the main
audience?

¢ How do the key words appear in your discipline?
= Do you o6 phrazes like *An investigation ot.
~ Are quastions of full sentences Wuh
(0g 'i5 there a cuitural dvide in Austradian intemational trade” [Business])
~ s It common practice lor colons {or dashes) 1o be used 1o alow ‘caicly’

scholarship in your discipline

¢ Planning
- As you read in your discipline, consider the ways in which
the cmvermanalvaluss of its scholarly research have

in English contexts.
- Analyse how arguments are developed in journal
publications in your fisld.

Ausa's iniarmatona radonarast a0 much mor ciosly rones iy East :“‘“ 0 appoar fst? ~ Design your research to follow the preferred practice of
ia than cultural argusment might have predicted. O e e (Ecason) Th. e o the reporting research in your discipline’s joumnal articles.
it r Goonge Ehat’s Danet Daronda [Engieh Lisranso)
Rovssedda e sy Reusndlen B ooy R Ll
RDI i B QY o B pz
Sotmsiod P/ RD fatmotioet 2 RD' I-h‘-Jw- P/




Making a contribution to international
scholarship in your discipline (cont)
« Drafting
— Sketch your own research writing following the
deductive or inductive logic which is appropriate for
analysing your literature and your data.
* Submitting
~ In your draft writing check that your new contributions to

your field have emerged clearly, either from developed
argument or from analysis of data.

— Edit your drafts carefully for their structure as well as for
their grammatical accuracy.

) M ruld
ED’ Doskopormt !




Publishing research on classroom
based teaching

Presented by Kate Cadman and
Margaret Cargill

Outline

1. Designing classroom based research for
publication in English

2. TESOL in Context as an example of an
Education journal

3. Readership

4. Journal aims

5. The ‘blind’ review process

6. What do Editors look for?

7. What do Reviewers look for?

R = |

Rl B

Outline (cont.)

Y

8. Meeting referee criteria
9. Article structures

»  Development of new arguments

» Analyses of primary data

= Personal reflections on teaching
10. Bafore you submit...
11. Responding to review feedback
12. Sharing your teaching stories

L=

Designing classroom research for
publication in English

Innovation in teaching

~ What's new in your teaching context (content,
curriculum, methods, student interests, policy)?

— What do (or could) you do that is original or
special?

Finding a journal location

— Which journals do you read? What is their focus

(practice and/or theory)? How can your work
interest their readers?

[ J— Rl e wnosy rons pewmry
R B R 8= R 8=

Designing classroom research for
publication in English (cont.)

* Deciding on a research methodology
— Which research methodology do you prefer
(action research; qualitative or quantitative
analysis of primary data, or a ‘mixed method’;
development of an ideas-based argument)?

TESOL in Context: A typical Education
journal

Editorial team

— Executive and Co-Editor

— Book Review Editor

- Editorial Board or Committes

— Additional specially selected reviewers

— Administrative roles (Assistant Editors, data
base managers, advertising officers, web
support, secretarial staff}

Who are the readers?

TESOL in Context has a practice focus.

It has a wide target audience of ESL/EFL teachers
and professionats working in

- kindergartens, primary and secondary schools into TESOL issues relevant to Australia a)No
- new arrivals and migrant programs —examine the relationship between TESOL The article is returned to you, usually with some
~ vocational training programs theory and practice feedback for redrafting.
- universities, including TESOL teacher training - contribute to the development of classroom b) Yes
- plrllvata C‘?"SQS: of E"Q"?';] . " expertise a) your name and all identifying features are removed
- all countries where English is taught b) your article is sent blind’ to 2 referees with
expertise in the fisld.
RDI w2l B RDI il e R s B
Irbpostiorel o P .~ Jtnreoed e

What are the journal’s aims?

The basic aims of the journat are to

-~ provide teachers and practitioners with insights

What is the ‘blind’ review process?

* You submit your manuscript to an Editor by mail
or as an email attachment.

* The Editor makes an assessment
1. Is the article suitable to be sent for referaeing?




The ‘blind’ review process (cont.)

2. The Editor receives reports from the refereas and
makes a decision based on their
recommendations.

w

. The Editor emails the author to say one of these:
—the article is accepted without alteration
- the article is accepted subject to specified
revisions
— the article will be sent out for review again after
major revisions, or
- the article is rejected.

RDI w2 B

JeSapetiond

What do Editors look for?

Before sending a manuscript out for review, TESOL
in Context editors lock for

« original and/or interesting initiatives on teaching

practice, theory or educational management, or a

new approach to a teaching issue or problem

a conceptual framework developed from theory

and applied to a real-life classroom situation

analysis or arguments that are grounded in

relevant published literature and are situated in

recent scholarly debates

.
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What do reviewers look for?

The Editors ask the reviewers of a TESOL journal to
consider whether an article

is on a topic which is of relevance and interest to readers

What reviewers look for (cont.)

The arguments presented in the article need to
« make claims or conclusions that are based on
- well-supported evid: for and/or

— rigorous analysis of primary data, and/or

Meeting referee criteria

» First steps:
~ Read several issues of the journal
What conversations are already going on in your fisld

of the journal in practical TESOL teaching contexts > - * . that you could join?
« has the patential to make a worthwhile contribution to the - appr.opnaie analysis of teaching progr'arrs or practice ~ Think about the readers
TESOL field = be logically structured and clearly linked N 3
« is around 3,000 words long, and * be expressed in language and style that are ':ow:an you write about your work so as to interest
« follows the journal’s Notes for Contributors in all respects, appropiiate for the readers (in this case, them?
includi istent use of APA bibliographic style. teachers)
RDI  sie B RDI o e RDI i B
Jetooctiooa! =% bteestond P2 ftmastiond. =

Meeting referee criteria (cont.)

¢ Next steps:
—What is the ‘take home message’ or central
argument of your manuscript?
— Which of these will you need to demonstrate:

* an original well-supported by published
material and your own observations?

* rigorous analysis of quantitative or qualitative data?
= personal reflection on your teaching practice?
— Where will you demonstrate these criteria?

Argument article structure

May or may nof have abstract

.

Introduction (may or may not
have sub-headings)

+ Theme1

Theme 2 ... (and so on)

Conclusion

NV
=
=

m:_%@

Argument articles

+ The rationale for the whole article is the author’s
‘thesis’, or the main contention being argued.

» This argument is usually stated in the Introduction
or fowards the beginning of the article.

« Evidence to support the argument is then grouped
into themes which are organised in a logical order
to form body sections.

RDI B i RDI oo B
Jetmactionat P/l 2 fptmotioosd. N




Argument articles (contd.)

Burks, R. {2001). Westom names in the classroom: An istues for the ESL o Abstract
profession, TESOL in Context 11{1), 21-28. =
+ Body sections are linked to each other logically ) @ et Inohca Fvew ol
and thematically. Outline Literature)
* [introduction — no heading]{p. 21) « Mothodology
» The Conclusion restates the central argument and * Why do learners adopt Western names? _(p-_21)7 e P
suggests its significance for the Educational field. * Classroom convenience or cultural imperiafism? (p.22) E’
* Cultures of naming: A rich resource for the classroom  Analysis of resulta/ Discuasion
{p-22) (usually organisad by themes)
+ Conclusion (p.23) + Conclusion
« Reterences (p.23
RD  aee e RD o " RDI = e
Jrtmeptondl j bosnestiond

Example outline of an argument article

Structure of articles that analyse data

Articles that analyse data

» Logical structure is governed by ways in which the
analysis of the classroom teaching data answers
the initial question or problem

* The Introduction
- begins with the ‘broad’ teaching issues being
addressed
— shows how these issues have been presented in
recent knowledge and/or scholarship in the field
- often describes the context and situates the teacher/

Articles that analyse data (cont.)

* The Msthodology establishes credbility for the
study by
- blishing a valid th ical f k for
* why, and how, dale were obtained
+ how the data were analysed
* who the participants wate
» why ctaims mada from anelysis of data should be trusied

* The Results/ Discussion section
- applies the theoretical framework to the data
- organises discussion in themes.

Articles that analyse data (cont.)

» The Conclusion
- summarises the main claims from the analysis
~ ties themto the issue or focus established at the
beginning to form a clear ‘take-home-message’ for the
article

- offers 1
research

dations for wider rel o further

researcher.
Remvacdn BT Lamassln T vy oroms MRS
RD{ Jasoresiset ,@‘mm RD! Sotmectiond ;@:w RD’ [ @W

Example outline of a data analysis article
Chawhan, L. & Oliver, R. {2000). What bellefs do E5L students
lsarning?; The WNgUage leam ing belefs of Englith 8 3 second langusge
students in an Ausirailan contaxi, TESOL in Contaxt 10(1), 20-27, (Sea Academic
t Program &
Outline

Background (p.20)
Participants (p.20)
Materiais and procedurs {p21)
Results and discusston (p.22)

« Forelgn ianguage eptituds (p.22)

o Difficutty of language learning (p.24)
» Naturs of ianguage learning (p.24)

. oes

Leaming and communication strategies (p.24)
Motivation (p.25)

« Conclusion (p.25)

* References (p.25)

Teacher’s self-reflection articles

Many Education journals are interested to publish
teachers’ reflections on their own teaching.
These 'reflexive’ artictes are usually natratives or
‘stories’ of teaching initiatives, with the teacher’s
analyses of the results.

The analyses are usually qualitative, though they
may be quantitative.

The important thing is that they tell the teacher's
‘story’ and are written in the teacher’s own ‘voice’.

The reflexive ‘voice’ of the teacher

The Infroduction

- establishes the identity and the location of the teacher
{“As an Educational Consultant in South Australia, { work with
taachers in supporting the language deveiopment of ESL/EAL
students...” %

- raises important profassional questions for this teacher
and her context

— (*Of particular Interest for me is the question of how educatore
can actively engage EAL learners in a program that...”)

- identifies the teaching problem or initiative addressed in
the article
(“One focus for thiis interest has been the ‘inside Out: Boys'
Volces' project in which identily lssues have been sxplored
with & group of young refugees.”)

« Appendices (pp.26427) - [y
r E [ e ey Patayiatd
= B RDI oes B RDI e g




The reflexive ‘voice’ of the teacher (cont.)

outline of & h flection article

h 1,

outline of a

article

! ! (cont.)
« The body sections Hewson, 5. (2006). inaide out: Boys’ voices: Identity and rafuges students In
- pmhwmmhormd y'vr;m-work. the participants, the téaching & secondary school, TESOL. in Contaxt Special edition Series 5 1: Tales « Project (cont)
met the out of school, pp. 3448 praisal
~ eustain the teacher’s personal ‘volcs’ throughout, especialiy in the Outline :’Vd"”’(z‘;z)" language of spprsieal (p.9)
analysis of data + [Introduction - no heading] (p.1) g
- Evaluating lsaming (p. 11]
(Tmke "’.‘7""""0"‘0 thess parcaptions, | argus that educators aiso « Identity in curriculum frameworks in Australla (p.1) . Wentty: R m':lmM’f _q;m' @1
« The Conclusion 4’:’.’;&5‘:’{’ 4';"'“‘ +he contaxt (p.3) « identity as a site of struggle (p.12)
~ summariges the outcomes of the teaching initiative + The project {p. :) * Student identity (p.12)
- restales the claims made in the data analysis Plannlng'(p 6 * Evaluation (p.14)
~ finishes with a focus on the teacher and what &he has learned W‘V taxts (p.6) « Conclusion (p.15)
{"The challenge for us as educators is to capitalise o these rewards. b -
i the vigic an inclusive ] Davising & framework (p.7) * References (p.17)
! v Scaffolding tanguage features (p.7) _
Drafting and conferancing (p.9) “All quotaions sbove as taken from this aibcle
RDl o e oy RD == e e R o= ot
- e - B = B
Jotpactiand fetorzeel. fdomrtendl =/

Before you submit ...

Ask a colleague or supervisor to read your article
to see if they find your writing approach interesting.
Revise and polish your article structure and
arguments carefully.

Put yourself in a reviewer’s shoes and check your
article against the journal’s criteria.

Edit and proofread for accuracy and expression,
and check that you have followed correct
bibliographic style for the journal.

= G

Sharing your teaching stories with
international colleagues

* The ‘global village’ is shrinking. The international
academic community is interested in teaching
initiatives and approaches from all over the world.

* Research on teaching English, and on teaching in
English, are especially valued by scholars in both
similar and different contexts from your own.

» So - share your teaching stories with distant
readers in the global academy.

Rt poiaeer @W




Self-editing for research
writing

Presented by Kate Cadman and

Outline

1. Contexts, audiences and purposes for editing your
own draft manuscripts
2. Self-editing for expectations
*  HOW MUCH?
< How?
*  WHO?

Outline_

5. HOW? - Language focuses of self-editing
. Sef-editing for discourse and argument
. Seff-editing for grammar and mechanics
. Self-editing for a writer’s “voice”
. Choosing a focus and deciding on action
6. WHO? - Responsibilities for editing
. Goals; options; realistic self-assessment

Margaret Cargill 3. HOW MUCH? - Amount of seif-editing 7. Self-editing for you?
Bl PO St . To— Rovade J——
RDI ase @wm R aiese @.—'ﬁ“"‘ RDI wimse @w

Contexts, audiences and purposes
for language use

Every pieca of writing (POW!) is composed for a specific
audiénce and for a specific purpose

.

Who is the reader or audience for a written research

document in a global academy?

— a gatekeeper working in English (an international Editor;
a journal reviewer; athesis examiner)

+ What is the purpose of the writing?
— to provoke readers to critigue ideas and research
claims, to think, question, judge...
~ to convince academic readers of the quality of the work

Changing your perspective for
self-editing

/
Changing the focus you bring to your writing
— View 1: you focus on your contribution to scholars hip
+ knowledge in an international context
+ information/ findings
« idaas taking shape in English expression

— View 2: you focus on your developing POW as a draft
+ conventional logical flow of English
» paragraph, senience and grammatical structures of English
« how you creale yourselt and your written 'voice® in English

Composing a draft POW

="

reported in the POW words
v ol R S N
R e @wm R bt i R @mw

Self-editing for expectations

Dj@\

Self—ed'ﬁing for audience (who will read
it?) and purpose (what do you want to

achieve?)

The key questions are:
» HOW MUCH self-editing should be done?
« HOWmight the editing be done?

* WHO s going to do it?

HOW MUCH? -
Amount of self-editing
Level 1: “polished”, very heavily edited, many hours

of focussed attention to details of conventional
presentation

Level 2: some work done to meet conventional
language forms but a lot of variations from
standard English still present

Level 3: little or no self-editing to “polish” the draft

R = g | RO gee| (R = s




HOW MUCH? ~ HOW? - HOW (2)? - Self-editing for
Amount of self-editing Focuses for self-editing discourse and argument
- — ONTENT | DISCO! E | “VOCE | FORMAT- Some useful questions to ask yourself:
Piece of Writing (POW) Lovel o | % | mectans | e e
A athesis being submitted )] (] i o
prerey ocerinaton. wamical & | how Tre writer | panied + What is meant by logical flow” and text
B |a draft thesis chapter for a supervisor to sbstancs, |egumentand |grammatical  |cestes  |features of organisation?
read doas. ::"”m stuchres D Tesvesin | the document ~ How is an argument developed and linked?
¢ janemail betwoan idoas ~ How do ‘connections’ between ideas look generally in
- — academic English? How have | used these connectors?
o an article prepared for submission to a “eriloria for
journal avaluation: leg However; Theref Although: Furth . On the
other hand...]
RD! o ey )] v B RDI il T
bigntord Setmctond P\ botorctord

HOW (2)? - Self-editing for
discourse and argument

* How does my discipline’s research writing connect
the ideas that are being presented? Does my draft
conform to the same patterns?

[eg headings & subheadings (tables of contents);
order of information (general to specific; logical
progression); phrasing in sentences (present the
old or “given” information before the new)

RD == e RDI iz, e RD 2= e
Jrtmndttondd 222 Strostional L] fotvestiond L]

HOW (2)? - Self-editing for
discourse and argument

What is the “story” in my research draft?
— My “take-home message” is that...

Where are the conventional places for making this
disciplinary “story” clear and explicit?

- ends of sub-sections?

— beginnings of chapters and/or subsections?

- beginnings of paragraphs (topic sentences)?

— Conclusion sections or concluding sentences?

HOW (2)? - Self-editing for
discourse and argument

» How can | make sure that my draft demonstrates
independence of thought and avoids “plagiarism®?

~ Begin drafting by nating your “story” in dot points, then
add the facts or the literature and references.

— Tellthe story verbally to someone before you draft, and
explain why you have ordered your material that way,
and what the logical links are between the sections.

HOW (2)? - Self-editing for
discourse and argument

* Do a mechanical check before you submit. Bear in
mind thess standard guidelines:

HOW (3)? - Self-editing for
language mechanics
* Perhaps use a Correction Code

At sentence/paragraph level ~ find and mark

HOW (3)? - Self-editing for
language mechanics
» How can you get your mind to focus on the
mechanical structures of English?

- Attend English grammar courses, and apply the

- ALL copied words need a reference and quotation N N
marks with the page number G right word base - wrong grammatical form lessons carefully to your own writing.
- ALL published facts of i ion need a ref ww wrong word used - Count up your own most common errors and
- ALL published arguments and findings need a :" 3"‘;" o "‘;:’::‘9 . practise the points with a grammar book.
reference. rep  problemwith the preposition — Form a group of colleague-readers who help to
Ag problem of agreement/ singulars and plurals edit each other's drafts
« Discipline practices differ so check your own. T inappropriate verb tense used .
taulty
RDI »irs Jretoay RO s s RD  »eee e
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HOW (3)? - Seli-editing for
language mechanics

- Use aruler to work upwards from the bottom of
the page.

- Buy a specially coloured pen to associate your
thinking with different language features.

- Use a Concordancing software tool (as
described in Workshop 6).

RDI sl B

HOW (3)? - Self-editing for
language mechanics

* Work through a rigorous self-editing
process such one of these:

1. Ask your supervisor or colleague-reader to mark
your work, or identify your own *Most Common
Errors” with a Correction Code.

2. Then, make sure you understand your etrors by
looking in @ book or asking your supervisor or
your colleague-reader for an explanation.

RY =2 e
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HOW (3)? - Self-editing for
language mechanics

3.When you edit your next draft, choose specific
language features that you want to work on
(perhaps your most common efrors).

4. Ask your supervisor or your colleague-reader to
check onlfy those grammatical points that you
have edited.

RO == g
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HOW (4)? - Self-editing for a
writer’s “voice”
Who do you want to be in your academic draft?

Where can you be heard? In...
~the way you cite published literature

- vocabulary — content and non-content function
words

- expression and grammar

—personal pronouns {*I", *we”, “you”)

— features above and beyond language (eq italics,
‘scare quotes’, exclamation marks, efc)

RD ai s
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HOW? - Self-editing for a
writer’s “voice”
Example 1: Mathematics

The existence of the third root, or intersection of the
line and curve, is the equivalent of closure of the
group E, since the group sum of any two points on
the curve results in another point on the curve. That
is, any line which passes through two points on the
curve must also pass through a third point on the
curve. If the [ine is tangent to the curve, then it is
counted as having passed through the curve.

RDI o Bz
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HOW? - Self-editing for a
writer’s “voice”

Example 2: Public Health

Of those who had been screened in the last twelve
months, 68 per cent had attended the van. it would
appear then, that the campaign may have encouraged
women to attend for screening in other locations. One
possibility is that some women were encouraged by
the campaign to be screened but missed the van.
Other women may have preferred to go to a fixed site.
Indeed anecdotal evidence shows that some women
find the van too “public”.

RDI oieee B
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HOW? - Self-editing for a
writer's “voice”
Example 3: Applied Linguistics

As an ESL Conscttant in Catholic Education in South
Australia, | work with teachers in supporting the
. develop of ES/EAL as they
learn in and through a second or additional language. |
often ask myself questions relating to the educational
peri of E. How | are
achools in providing an inclusive curricutum that
values prior experience and learning? To what extent

isit i that are grag g with

HOW? - Choosing a focus, and
deciding on action
+ Read the example below and imagine you were a

colieague-reader helping your friend to edit their
draft.

* What would you advise your colleague 1o focus
on (in order of priority) for his/er next actions?
1.
2.

« Underiine the features of the language which

Editing Practice

Qualitative Research in a Social Science Discipline

Chapter 4: Migration and the family

As Grieco and Boyd state the migration of women more likely than
men that determined by two fundamental factors do. First, by the
;ende;—zpeciﬁc ability to make decision to migrate; and second, by
the gender-specific ability to access the resources (both financial
and information) necese: to migrate those two abilitics are
influenced by the familial and socio-cultural contexts that
surrounding them (Grieco and Boyd 1998).

issues ding settl and indicate that this action is necessary.
which have an impact on their identity?
' Romereln T Y Famseal T wavErTY oo T sy
Dt it farmd ki Rl)] Dot Pty
RD bt e RDI ot . bemeetend, @_'




Editing practice (cont.)

Qualitative Research In & Socisl Sclence Discipiina

Chapter 4: Migration and the family

As Grieco and Boyd (1998) state the migration of women more
likely than men that determined by two fundamental factors
do. First, by the gender-specific ability to make decision to
migrate; and secoud, by the gender-specific ability to access
the resources (both financial and information) nccessery to
migrate those two abilities are influenced by the famﬂiﬂ-nd
socio-cultural contexts that surrounding them (Grieco and
Boyd 1998).

Rnsades nemnmer
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WHO? - Research editing
responsibility

» As an intsmational EAL* researcher, today how
much do you want to spend time working on
leamning English so that you can be a proficient
English Language user?

* Or how much would you rather make other
arrangements so you can publish your research
internationally?

“English &8 an Additional Language

RDI ==  al

WHO? - Research editing
responsibility
* Assess your own goals REALISTICALLY

Do you want to
- find out what English language development you need
and try to improve as much as you can?
~ give some attention to learning English but nat make it
a priority?
-~ give alf your attention to your study design and data

collection and make other arrangements for editing your
drafts?

RD ot B

A contract with yourself

SELFEDITING CONTRACT Self-editing for you?
LEARNING EDITING PLAN
fasert e, Come 10 e ot (wil * Ways of working to improve draft writing
irooes vy ki s .;i b — Transiate from writing in your first language.
oo of wrten Engish 2 - Ask a friend or colleagus to read an early draft, critique
‘;;"'M - el the ideas and correct the grammar.
~ Expect your supervisor(s) or professional superior(s) to
correct a final draft.
- Pay a professional editor of English to create
Youz T appropriate paragraphs and correct the grammar of the
final draft
— Develop your own EL skills to be able to self-edit {but
it's a lite-time commitmentl)
1 4)) [ e itaa ROl e R
Yetpeciord =y fotroctiond. 2




A software package for developing
discipline-specific research
English
Presented by Margaret Cargill and
Kate Cadman

Background

*» Pressure at universities and research institutes
wortdwide to publish in English.

» English learners need to increase thair
understanding of how English is used in their
discipline.

* This means a shift of focus from how English is
constructed to how it is used in real life academic

Need for independent learning
approaches

* Tools are nesded to help
- EL toachers to focus on grammar structures,
vocabulary, syntax — and how English is used in
communication
- researchers with English as an additional language
{EAL) to develop their writing skills independently.
Such tools must take into account ditferences between
academic disciplines

situations. « One possibility is the category of software programs
called concordancers.
Resensthar Tt RSTY Raanrchor T VAT Kemarcher e ey
RDI g, | |RDI g g | |RDI A B

The concordancer

+ Atool that has been available for some time.

» Analysis of biblical texts, Shakespeare, efc.

» Can provide data for tanguage-learning from
collections of text in electronic form.

» Finds all uses of a search tgrm in the chasen
toxt collection

The above remtlts for sie 1 puiggest that the longer extraction
2 high ovganic C comtent. We supgess #at thia resubed from an in
the pareots, Previons reports guepesf that S. pererstie i typically

2001). RAPD markers, bowever, sugpes! that there may have been seve
plamed treatment. This would zugges{ that the presence of decompos
o e, T {possils e i
1). Schiesinger ot a1 (1990) sugzest that any process that leads t

RDI g el

Concordancers for language learning

Often used to create English teaching materials
To date, learners’ independent use of
concordancing not widely promoted

For general English, Web-concordancers are
available which search large collections of
English texts, especially newspapers

But, discipline-specificity is important for
research writers (e.g. Gledhill 2000)

So, special-purpose text collections are needed

RDI g, el

Concordancers for language learning 2

Most concordancing software programs are

—complex (aimed at linguists and language
researchers)

~difficult to learn

— expensive to purchase

RDI Lizs,

Components needed for researchers’
desktop use

¢ A concordancing program that is
-~ cheap (free?) and
- easy fo learn and use
AND
+ A discipline-specific collection of texts in
electronic form to search
—called a corpus (plural corpora)}

The current project

» Aims 1o provide concordancing to students and
researcher authors on their desktops.

—Ease of use

RDI . gz

Part 1: ConcApp

* Small, fast, easy to use program
* Cormpatble with Windows 98 — XP (Mac version also

} s available)
» Essential characteristics for software: « Avaristy of search types:
— Word

—Broad system compatibility - String
* Several packages trialed in early 2004 - Prefix/Suffix
* ConcApp chosen: a simple, free download ~ Associated words

htip:/www edict.com.hiv/pub/concapp/ . st lysis: word profiles, freq y lists,

Rasaarcher e VST Resmarcher e vy
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Part 2: Developihg discipline-specific
corpora
o Availability issues?
* Legal issues: copyright of texts?
* Online (subscription) journals chosen
« ldeal for discipline-specific research corpora

« All files must be saved as ASCI| text (ptain text,
ot files)

« Time consuming but not difficult

Suggested criteria for selecting corpus
texts for use by an EAL researcher author

Research articles of all relevant types in the field

Published in reputable refereed journals (SSCI?)

Authored by first-language English speaker/s??

— Decision needed on what kinds of language development
will be sought from the corpus

~ If use of articles and prepositions is an issue, L1- authored
texts will be most useful as models

Multi-user corpora

« May be efficient to make corpora for use by whole
research groups (academics plus research
students)

* Related ressarch groups coutd make their corpora
available to each other for comparison purposes

* Would enable development of an inquiry-based
method of teaching discipline-specific Engiish

« Available electronically and text able to be copied development
* Remove headers/footers, biodata, keywords, « ~10 articl K altZa ic comu P
tables/figures, references; leave only research text - @S makes a pasic corpus
Kesarcher sy Ramarkor K 1 ey
KDI riniommant B KDI Pevdopment @.— i KDI nioint @.ﬁw

* Search ‘affect’ as word

o4, the sddirien of,C'dld met affoce v P Somcantcatlin in the kle
Ternitiors have bren shown to afiecr comsidyrebly the functicnel pr
d

om oty
ieit, orasted by lucerna,

* Search ‘affect’ as any string

Tactors affaceing €he change in extacteble.p
od, ‘the addition of C.did not af
ke AL, Mall WA’ (1981) Pactors wéiac
8) #ais TEarcis
trzniflere have been shown te sl
utrlents did not conietently
ce the miccoblal Bi
Slucose recovary
e ahort to madivm-te

lele; created by lucurne, ‘may’ sffect-the yields of-following crops

What can be learned?

* Example 1: discipline-specific word usage
—Is "soil’ countable or uncountable in general
English? Answaer: ....
—What about in the discipline of Soil Science?

Use concordancing data on next slide to
answer this question.

Search ‘soil’ as any string in Soit S¢ corpus
Olsen and AEPColwell, and selected soil properies, 8 and 12 months after
an P concentration by 1 mgAg on & sa1 with a iow P sorption capacity such
2) was approximately § kg P/ha. A saz1 of modevate P sorption capacity suc
19 5 required 9 kg Pha, whereas & wo1) with a high P sorption capacity suc
ad from approximately 2 kg P/ha on acils with a low P sorption capacity to
sorption capacily 1o 4 kg Pha on soi s with a high P sorption capacity. S
to P fortiiisor ackdition of the 9 soi1s studied. Considering that Site 1h
PSI800, it that this 011 would h: i been the mo
organic C content (9.6%} of the @ so118 studied. It is possibio that the &
th a high organic C content. Sixch sod 1 are quite widespread in high raint
¥ notbe an efiackive indicator of so11 P fortility on these particular sof
§ P lortlity on these paricular sod 1s. Although this aberration has not
© P concantration on low P sorbing soi1s and over-ssimated it on high P so

dIaVFI¥II2I3IBEY

Example 2: Collocation

* ‘role’
— Which verb comes before?
— Which preposition comes after?
— s there oniy one option for each answer?

RDI fmn,
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Search ‘role’, sorted right, in Ag. Sc. corpus

3 of Zm X-QUAC suggests a potential robe for Zm-X-HACC in an incresse in
4 1 in nateral commimities and their role in commenity stability and organiza
5 & exernal mycelium bas a spocial role in distributing plant-derived carbo

6 icn. Monitering data play & contral role ip informing the decisions of those

7 tic facilitation’ may have a wider role jn salt manbes, or in muccession g

8 Myconhizal fungi bave a potential rede in soil carbon storage under eleval
9 by competition may play a greater role in structuring communities when abi
10 esthat GmSAT] plays a specialt symbiotic nitrogen fixsticn. In
1] mother plant, also plays a erncial rale ‘success of hybridisation, &

12 Genotype also plays a dgnificant role in the ability of immature selfed o
13 ed selection now plays a prominent role in the field of plant breeding, pra
14 1 sddition to playing an isnportant rote in the srocoiring of these salt ma
15 esented here, we propose that this role is to transport NHA 1 from the PBS
16 vales were used to investigate the role of (i) penotype, (i) age of the ov

17 den et al, 2001). To decipher the robe of AUMT 11 in Arabidopeis, we bave
18 ies are planped to investigate the role of ALAMTL1 in NHA _ transport with
19 izal fangi (Koide 2000). Another role of exiernal hyphao is of course rop

Useful for you?

« Not everyone will find this package useful

« If you are interested in investigating it further, try
to find other interested colieagues and work
together

« |f you are in a Department other than Applied
Foreign Languages, see if any English teaching
academics are interested in working with you

RDI ez, g




Where to next with the ConcApp project?

+ Funding to construct corpora for research groups in
Sciences at Adelaide in 2007

Made available certrally as they are constructed

Workshops and onlina training materials for students and
EAL researchers

Part of courses taught to international postgraduate
tudents (by h and k)

)

Approach introduced ta international participants in
publication skill development workshops

Parallel research agenda: your participation is invited

RDI fo, [l

ConcApp demonstration

+ If time permits, we can open the ConcApp
program and conduct some searches.
Corpora available are

- Plant biotechnology

- Ecological modelling

— Agricultural sciences

Imagine what you could search for if you had a
corpus specific to your own discipline.

RDI foiie,
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Margaret Caregill

Ms. Margaret Caregill co-ordinates Research Education Programs in the
Adelaide Graduate Centre, University of Adelaide. In this role, and as a consultant
to research organizations in Australia and internationally, she works with novice
authors to develop their skills and confidence for publishing research in English in the
international literature, and with supervising scientists to develop skills for effective
supervision and mentoring of novice researchers. Her teaching and research focus
on helping students and researchers to develop high-level English language skills for
effective conduct and communication of their research, including the writing of
literature reviews, research proposals, theses and journal articles. She has led
collaborative interdisciplinary teams to china annually since 2001 to present
workshops on publication skill development for the Chinese Academy of Sciences.
She was a keynote speaker in 2004 (Xi’An) and 2005 (Wuhan) at international
symposia on the teaching and research of English writing in Chinese universities.
She is Executive Editor of TESOL in Context, the journal of the Australian Council of
TESOL Associations. Her publications are mainly in the areas of English language
pedagogy for specific purposes, inter-cultural communication in research supervision

contexts, and research education development, including (with Patrick O’Connor) the

development of publication skills through a collaborative teaching approach based on

genre pedagogy.




Kate Cadman

Dr. Kate Cadman is Senior Lecturer in the Researcher Education and
Development Unit at the University of Adelaide, South Australia. For over 10 years
Kate has been Coordinator and active teacher in the University's Integrated Bridging
Program for International and local research students with English as an Additional
Language (EAL), taking full responsibility for staff training, curriculum development,
and mantenance of genre-based English Language pedagogy for research
communication in all research disciplines in the University. Throughout this period
she has taken a leadership role in collaborative research projects which have produced
the publications listed below, In addition to a commended PhD thesis, Transforming
‘The Kings English’ in global research education: A teacher’s tales. Kate has
frequently presented her work internationally, and has conducted consultancy
programs by invitation in the USA, Singapore and India, as well as in many
universities in Australia. Her current research interests focus on critical pedagogy
for teaching Humamities and Social Science research genres, especially theses and

research articles for publication in the global academy, and on effective research

supervision in postcolonial academic contexts.
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PROGRAMME

JUA =+t B (E#fm), September 27 , 2007 (Thursday)

8:30-9:00 | #k ®| Registration /4l 2 £ & 45 2L £ HT208

BAEENRFT#HETE € (Pre-workshop Panel ) Joining the
9:00-10:20 | international academic community: issues and strategies
¥ (Guest speakers) : Dr Kate Cadman and Ms Margaret Cargill

10:20-10:40 | 4k & Break

%2 —  (Workshop 1) :
10:40-12:00 %%%— ( Guest Spea.kers) : Ma_[‘garet Carglu and Kate Cadman
T #8 B (Topic) : Selecting a journal or other international avenue for

your work

12:00-13:00 | 4% Lunch

@ -  (Workshop2) :
13:00-14:30 34 (Guest speakers) : Margaret Cargill and Kate Cadman
T # B (Topic) : Meeting the expectations of international thesis

examiners, journal editors and referees

14:30-15:00 | 4k & Break

¥ = (Workshop 3) :
# 4% (Guest speakers) : Kate Cadman and Margaret Cargill
#8 B (Topic) : Writing for publication in the social sciences and

o

15:00-16:30

g

sciences

LA =+ B(EH#2R), September 28 , 2007 (Friday)

¥ )Ewm  (Workshop 4) :
9:00-10:20 | ## ( Guest speakers) : Kate Cadman and Margaret Cargill
#2 B (Topic) : Writing for publishing classroom-based research

10:20-10:40 | #& & Break

10:40-12:00 | &%  (Workshop 5) :




3% (Guest speakers) : Kate Cadman and Margaret Cargill
7 B (Topic) : Self-editing for research writing

12:00-13:00

44 Lunch

13:00-14:30

B (Workshop 6) :

3# 4% (Guest speakers) : Margaret Cargill and Kate Cadman

#4 B (Topic): A software package for developing discipline-specific
English

14:30-15:00

4k & Break

15:00-16:30

Rt € (Panel Discussion) Advising students effectively for
researching and writing in the global academy
3% ( Guest speakers) : Dr Kate Cadman and Ms Margaret Cargill

10
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